
Literacy, Families, & You 

In This Issue 

Reading to my children was a way to 
reconnect with them after an active, 
sometimes frenetic day. It is the kind of 
memory that warms our relationships, even 
as they have grown into adulthood. 

“Mom, can you read me a bedtime story?” I 
remember reading the same books, night 
after night, pointing to the pictures and 

adding new details just to keep their (and my) interest alive. I 
recall their growing confidence as they were able to identify 
words by sight and sound, and their pride in being able to read 
books on their own. 

Many of the adults who come to the Brunner Literacy Center 
are asked the same question by their children and 
grandchildren. And both they and the children are 
disappointed when the answer is “no” or “I can’t.” In fact, 
wanting to read to children is a goal of several of our students. 
They understand the importance of literacy not only in their 
lives, but in the lives of the young ones that they love. 
They know instinctively that their literacy problems can and 
will reach into the next generation, and the generation after 
that. 

The Brunner Literacy Center, after five years and counting, 
has become a place where adults can explore and achieve 
their literacy goals. Our staff and volunteers are delighted to 
work with our students to take those steps toward reading 
proficiency. Or perhaps their request is to learn how to write 
or work basic math problems. 

I am hopeful that this newsletter which we plan to publish six 
times a year, will keep you informed about the work of the 
BLC and the role that you play in helping us achieve our 
mission. 

Please let us know if you like it. We value your perspective and 
want to know what you think of this inaugural issue. We think 
that our joint achievements are too good to keep to ourselves, 
and want to share them with our friends, donors, and families. 
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Upcoming Events 

Wednesday, August 31st 

4:30—8:00 p.m. 

New Tutor Orientation 

at BLC Salem Plaza 

 

Monday, September 5th 

6:00—9:00 p.m. 

Guest Bartender Night 

at Fifth Street Brewpub 

 

Monday, October 10th 

8:30 a.m.—12:00 p.m. 

New Tutor Orientation 

at BLC Salem Plaza 

 

Saturday, October 29th 

10:00 a.m. 

4th Annual 5k Walk/Run 

at Englewood Metro Park 

 

For more details, visit 

brunnerliteracy.org/events 



In Our Students’ Words 

As of June 2016, the 

Brunner Literacy Center had 

served the parents of over 

650 children under the age 

of 19. Here's what some of 

our students say about the 

effects they have seen on 

their families since renewing 

their literacy education:  

 

"My children see that education 

is important. They see me going 

to school, and school is first." 

 

"[My son] sees improvement in 

me. I'm going to train him for 

the world. When I started I felt 

pretty bad about myself but 

now I'm on my way, 4 days a 

week, to get my GED, and I let 

[my son] know why his 

education and being responsible 

and independent is so 

important." 

 

"My kids have made me strive 

to get my GED. I find myself 

reading with them and working 

on letters and colors." 

 

"Children mimic what they see. 

They see me working hard, and 

they work hard. Children are a 

reflection of you." 

 

"Things are happier at home. 

[I'm] changing life for my 

family. Get my GED. Get a 

better job. Get out of poverty." 

 

"I have been able to help [my 

daughter] with her homework. I 

feel like she is kind of rooting 

more for me. She is excited. I 

go to her and show her how I 

do it here." 

Issue Focus: Literacy & Families 
Bridget Shingleton, Marketing and Communications Coordinator 

Literacy's legacies linger throughout generations. 

Families of readers tend to raise future families of 

readers. Non-readers tend to raise non-readers. 

According to a 2013 publication by the Ohio Depart-
ment of Education, "students with active family sup-
port have better attendance, pass more classes and 
earn more credits resulting in higher grade point aver-
ages and higher test scores. As a result, they are 

more likely to continue their education beyond high school and learn so-
cial and behavioral skills that help them at home, at school and through-
out life." 

In each issue of The BLC Bulletin, we will focus on one of illiteracy's 

prominent problem areas in order to provide some common ground on 

which to stand when we consider the work we do at the Center. In this 

way we can better share with our friends and families why we do what 

we do. Together we can raise awareness about these problems, and we 

can have real, substantive conversations about their solutions. 

We begin with a focus on families because the sheer complexity of illiter-

acy's impacts on society is so vast that we must first establish the urgen-

cy of acting now. By viewing the multi-generational effects of illiteracy 

we will have a better context for understanding the severity of its individ-

ual problem areas. 

Most of all, the hope is, we ourselves will gain better words, a shared 

vocabulary, for sharing our own stories. 

If you already have an active role at the BLC - staff, tutor, volunteer, 

student, Board member, donor, or event sponsor - we thank you. An un-

dertaking such as this cannot be done alone. We hope these newsletters 

help to reaffirm your belief in and love of the wonderful work you do. 

If you are new to the BLC, we welcome you. Come learn with us. Work 

with us. Share our joys and successes. Help us work through the strug-

gles. Make our world a little brighter. 

We're glad you are here. 

Food for Thought 

http://education.ohio.gov/Topics/Other-Resources/Family-and-Community-Engagement/Getting-Involved-with-your-Child-s-Learning
http://education.ohio.gov/Topics/Other-Resources/Family-and-Community-Engagement/Getting-Involved-with-your-Child-s-Learning


Ways to Take Action 

1. Talk to your students about their families to get a fuller picture of their 

home environment. Learn about their parents, siblings, and children. 

Gain a sense of how your students have been shaped by their 

upbringing, and help them provide the most opportunity for their 

children. 

2. Encourage students to use family and community members as pen pals 

to build their writing skills and strengthen connections between 

conversation and written words.* 

3. Provide families and students with summer reading lists to help them 

continue to build reading skills over the summer.* 

4. Discuss goals! Talk to your students about their own educational goals 

and about their dreams for their children's education. Reinforce the 

critical connections between a parent's literacy and their child's literacy. 

5. Place information about community adult literacy programs, such as the 

BLC, in family rooms or family centers, doctors' offices, gyms, or 

shelters.* Talk to any BLC staff member to get brochures and flyers to 

distribute! 

6. Provide resources and books in different languages for families who are 

not native English speakers. The use of native language texts in the 

home promotes literacy through transfer skills from one language to 

another.* 

7. Share your own literacy story with your students! Make sure they know 

the positive impacts literacy has had in your life. Show them that 

progress is more than possible; it is necessary. 

  
*Taken and adapted from "Partnering with Families to Improve Literacy 

Skills," a publication by the Ohio Department of Education 

Master Teacher Interview #1: Terri Gilbert, ESOL Specialist 
Bridget Shingleton, Marketing and Communications Coordinator 

What follows is an abbreviated version of my 
conversation with Terri. The full version can be 
found here. I encourage you to read it. Terri brings 
joy to every word, and her voice jumps off the 
page. 

Terri (left) with her student Assane (middle)  

and his wife and daughter 

Terri describes an experience she had as a school 
counselor making a home visit to a student's 
family. The mother admitted to not being able to 
read. She could not help her children with their 
school work. She waited every day for her 
husband to get home so he could tell her what to 
do.  
 
T:  It was one of those situations where I said, 
“You know, I need to do something.” So when I 
retired, I retired in 2013 from Brookville, and I 
was a counselor [for grades] K-6, which was a 
wonderful job. 
 
But I think one of the things I appreciated most 
about the job there was being able to work not 
only with the kids but also the parents. And so I 
worked very hard to develop relationships with 
adults - the parents - who needed support, who 
needed that network.  

Continued on next page 

  
Harvard University’s Family 

Research Project: 

hfrp.org 

 

  
Kent State University’s Family 

Literacy Resources: 

literacy.kent.edu/familyliteracy 

  
National Center for Families 

Learning: 

www.familieslearning.org 

 

  
The Ohio Literacy Resource 

Center: 

literacy.kent.edu/Oasis 

 

  
Ohio Dept of Education: 

education.ohio.gov/Parents 

Where to Learn More 

https://education.ohio.gov/getattachment/Topics/Other-Resources/Family-and-Community-Engagement/Framework-for-Building-Partnerships-Among-Schools/Literacy.pdf.aspx
https://education.ohio.gov/getattachment/Topics/Other-Resources/Family-and-Community-Engagement/Framework-for-Building-Partnerships-Among-Schools/Literacy.pdf.aspx
http://www.brunnerliteracy.org/mti-terri-gilbert.html


B:  And what impacts have you seen of a parent's 
illiteracy on the child? 
 
T:  Oh! It’s huge. Just in terms, I mean if you think 
about it, in terms of how comfortable. Because we want 
parents to be part of the educational process, we’re 
asking them, “Come in! Come in! Meet with us! Talk 
with us! Advocate with your child to be prepared, to be 
at school on time.” All of those things. And you know 
you’re walking into a room of people and you’re very 
probably the only one that’s not a reader. 
How daunting would that be? 
 
B: What does that do to a person? 
 
T: They don’t come! They don’t come. You know, if they 
can not come, they don’t come. 
Or they develop those coping skills, and you’ve probably 
seen it here, where they’ve got a memory that is 
incredible. So they can hear something, and they can 
spit it back to you, but it’s not because they’ve read it. 
It’s because they’ve learned that coping skill. 
 
There were times when I was able to - especially with 
children who had special needs at school - I was able to 
meet with their parents in the home, and maybe explain 
to them: At this meeting that’s coming up next Tuesday, 
this is what’s gonna happen. 
And I would take them a copy of whatever they were 
gonna get in the meeting, and we would pre-read it. 
 
B: And how did that work out for them? 
 
T: Beautifully. Some of them couldn’t get a ride, so I’d 
say, “I will take you!” 
I think illiteracy, if you think about it, blocks access. It 
really does. And part of that, perhaps, is how that 
person sees themselves. But it’s also how comfortable or 
uncomfortable they perceive themselves to be when 
they’re in that space. 
 
B:  How do you begin to build those foundations at the 
adult level? 
 
T:  I think your friendliness, openness, enthusiasm, and 
at every step when you can find something that the 
person has been able to do that perhaps two weeks ago, 
three weeks ago they were not able to do, you 
acknowledge that. 
 
Absolutely you acknowledge it. 
 
And I think the relationship with the person themselves 
is critical, and that’s one of those counselor things, that 
you just build that rapport. Certainly ask about their 
family. Ask, you know, “What did you do over the 
weekend?”  

T, cont: And because I work in ESOL (English for 
Speakers of Other Languages), that’s an extra 
opportunity at conversation, which is critical because 
conversational English is difficult. It is, because you’re 
on the spot. You’re trying to get your verbs going in the 
right direction, and you’re listening, and you’re 
translating, and then you’re trying to get the correct 
answer out. 
 
B:  What exactly is the impact of an ESOL parent maybe 
raising a child who speaks English better than them, 
who grows up in the schools here? 
 
T:  You know how children, you put them in a situation 
where they’re hearing English everyday. They’re 
watching television. They’re doing all of those other 
things. They are like sponges. They just soak it up so 
incredibly quickly. And so it’s very possible. 
 
In the past I’ve had this experience where the mother 
says to the child something in their native language, and 
then the child asks the question. So it’s possible that the 
people that may choose to come here want to be helpful 
to their children but their children are ahead of them. 
Especially in conversational skills and so forth depending 
on when they got here, or how long they’ve been here, 
or what their exposure was in their country before they 
came here. 
 
B:  What could you say to someone who has never 
tutored ESOL before but is interested? What are the 
challenges to ESOL education? How can you prepare for 
that in advance, if you can? 
 
T:  I think there are several issues. Initially when 
someone speaks very little English, I think tutors want 
to try to fill in all of the voids. Yes! You do! You wanna 
understand languages you’ve never heard before. You 
want to be able to help someone because that’s the 
nature of what you like to do. You like to be helpful. You 
want to be able to be helpful. For me what I think was 
very helpful is, in working with people that I didn’t have 
any understanding of their native language - I don’t 
speak Portuguese, and I don’t speak Wolof, and I don’t 
speak or read Arabic - using a combination of visuals 
plus speaking and then ease in the written form of the 
language. So your student is seeing pictures of things. 
Then they are hearing your explanation of that. And 
then conversationally adding in, “What does it look 
like?” Or “How would you ask that question?” Or “How 
would you ask for help in this area?” That sort of thing. 
 
And so the person then has more of the whole story. 
They’ve got a picture in their head of what is being 
talked about. They are hearing the words. And then they 
are seeing what they’re hearing. That combination. 


